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PREFACE 
Have you ever asked a youngster what he likes to do in 
his spare time? If you have, and if your responses have been 
similar to mine, you seldom get the answer, "I like to read!" 
Look around an average schoolroom, and, as students finish 
their work, some will waste endless minutes, never thinking of 
reading a book for pleasure. The most pleasant sight to me is 
to see a youngster buried in a book oblivious to all going on 
around him. I never seem to have the heart to scold this child 
who isn't paying attention if he seems engrossed in a book. 
But why do we find this desire to read in so few? Why 
are so many reluctant to read anything they aren't assigned? 
These questions have been discussed too many times, perhaps, 
with wide and varied answers. But the real fault seems to be 
buried somewhere in the reading program taught in our schools. 
It is not the purpose of this study to analyze the reading 
programs of today. 
paper be original. 
Nor will many of the views expressed in this 
Instead I shall present opinions of others 
concerning an approach to reading which has been the subject of 
much controversy over the past decade. This program has been 
labeled the Individualized Reading Program. The emphasis of this 
study has been on the intermediate grades although many impli-
cations for the primary grades are present. 
P. L. 
iii 
I 
INTRODUCTION 
Definition of Individualized Reading 
Individualized Reading is not a term newly applied to 
reading programs. However, it does seem to have become as-
sociated with many definitions and characteristics which lead 
to confusion. The term has acquired some attributes which seem 
widely accepted. A definition which appears to be often quoted 
is that of May Lazar in which she states: 
Individualized Reading is a way of thinking about 
reading--an attitude toward the place of reading 
in the total curriculum, toward the materials and 
methods used, and toward the child's developmental 
needs. It is not a single method or technique, 
but a broader way of thinking about reading which 
involves newer concepts concerned with class organi-
zation, materials and the approach to the individual 
child ••• The term Individualized Reading is not 
synonymous with Individualized Instruction ••• 
Individualized Reading must also not be confused with 
Extensive Reading or Recreational Reading, although 
they have some features in common. Individualized 
Reading is the basic program because it not only in-
cludes the development of skills but proyides direct-
ly for the enjoyment of reading as well. 
Bp.rris describes the nature of an Inqividualized Reading 
Program as being "characterized by elimination of systematic 
instruction using basal readers, using individualized reading 
1May Lazar, quoted by Frank Nania, "Individualized Read-
ing: Pro and Con," Grade Teacher, LXXVIII (April, 1961), 13. 
2 
in a variety of reading materials as the core of method rather 
than as a supplement. 11 2 This would then eliminate most of the 
steps as used in the basal reader approach. Harris continues 
to describe Individualized Reading not as a single met:tod but 
as a general approach allowing many variations.3 
It appears reasonable that it is easier to explain what 
Individualized Reading is not, rather than what it is; however, 
Dr. Jeanette Veatch lists three prime characteristics which 
she claims exist throughout the United States. They are: 
( 1 ) 
(2) 
(3) 
self-selection of material by pupils for their 
own instruction. 
individual conferences between each pupil and 
teacher. 
groups organized for other than re~sons of 
ability or proficiency in reading. 
As has been suggested, many have been known to confuse Recrea-
tional Reading and Individualized Reading because both entail 
the self-selection of books. However, the difference between 
the two is the instructional role of the teacher.5 Other fea-
tures of an Individualized Reading Program as listed by May 
Lazar are: 
(1) children explore books and make own selection 
(2) children read independently at own rate 
2Albert J. Harris, How to Increase Readin~ Ability (4th 
ed. rev.; New York: Longman's-areen and Co., 19 1), 114. 
3l..!?.!.Q.. , 1 1 5. 
4Jeanette Veatch, 1 Individualizing Your Reading Program (New York: G. P. Putman s Sons, 1959), 9. 
5Ibid. 
(3) 
( 4) 
( 5) 
(6) 
(7) 
(8) 
3 
children keep own simple records of their 
reading 
teacher arranges individual sessions with 
children as often as children want them 
teacher walks around room noting diffi-
culties and giving help 
teacher keeps records of their abilities 
and interests 
teacher plans group and whole class sessions 
to meet needs common of all or some chil~ren 
pupils share and discuss books they read 
Actually, the Individualized Reading Program, with its 
varied definitions and characteristics seems to take as its 
guide three principles advocated by many enthusiasts for the 
program: 
(1) growth takes place when a child seeks ex-
periences 
(2) when he makes his own selection to fit 
interests 
(3) when sel~ctions are paced to suit advancing 
maturity"( 
Thus, the words seeking, self-selection, and pacing, terms 
first applied by Dr. Willard Olson, are frequently used to 
describe Individualized Reading. 
However, Indi vidua.lized Reading exists in various other 
forms. Many teachers seem to incorporate aspects within their 
classroom organization without setting limits or goals for 
which students strive. They adopt a laissez-faire attitude 
towards their reading program so that their teaching actually 
may deteriorate. Children need to be aware of rules of be-
6May Lazar, quoted by William D. Boutwell, "What's Hap-
pening in Education," National Parent Teacher, II (April, 1958),, 28. 
7Ib1d. 
4 
havior and controls in order to exercise authority and achieve 
responsibility. To avoid this deterioration, Dr. Russell 
Stauffer, in a convention address, enumerated the boundaries 
of an individualized reading program as follows: 
1. Primarily, pupils are not placed in tradi-
tional groups.. Each pupil is free to work 
without interruption in order to pursue an 
interest. Two, three, or more may work to-
gether to pursue the same interest. 
2. The materials read are in a large measure 
self-selected. Included for selection are 
textbooks in other curriculum· areas which 
give sufficient facts and skills, tradebooks, 
basic readers, newspapers, and magazines at 
different degrees of complexity. 
3. Purposes for reading are largely self-declared 
and reflect each pupil's interests, abilities, 
and needs. Purposes may vary from vague, un-
defined desires for reading fiction, to spe-
cifically declared goals requiring versatility 
in rate adjustment such as when reading to 
skim, to scan, or to study. 
4. In dealing with answers self-responsibility 
and reliance are as essential as they were in 
declaring purposes. However, a completely 
self-reliant pupil would certainly be a rare 
person. Individuals are social minded. They 
want to discuss what they read and to profit 
by the discussion; they want to share with 
others. 
So, the group or class may often serve as 
judge or critic while the reader defends and 
supports his answers. Lines may be read 
orally to prove points. Papers and talks may 
be prepared to substantiate claims. 
5. The teacher is constantly available to give 
help as requested in attacking words not 
recognized at sight, and in clearing compre-
hension needs. 
6. Skill training is provided as needed by using 
either teacher-prepared materials, studybooks 
5 
designed to accompany basic readers, and 
other skill books. Pupils with similar needs 
may be grouped for instruction. They may 
meet as a group for two or three periods or 
for three or four weeks. 
7. Pupil as well as teacher records are kept of 
reading done, purposes accomplished, and 
needs declared and resolved. Pupil schedules 
are maintained. 
8. Teacher pacing is done to direct each child 
to locate materials in keeping with his in-
terests and skills, to develop purposes that 
are clearly defined, to organize knowledge 
gained, to apprise understanding gained, to 
adequately share with others, to provide 
needed skill training, to foster new inter-
ests in wide reading. All ti-)is must be done 
at a tempo that will assure a maximum amount 
of sugcess and a minimum amount of .:frustra-
tion. 
Dr. Stauffer, after defining these boundaries, reco~nizes 
that there is much overlapping with the basal-reader approach. 
It is impossible to organize an individualized approach with-
out including group work. This is easily recognized in Dr. 
Stauffer's list of skills which need to be accomplished even in 
an individualized approach. These skills require directed, 
methodic organization. Someof the skills he includes are: 
1. Locating materials. Pupils need to learn not 
only where di ff ere nt. naterials are located 
but also how to use them. They must learn 
where such materials are ke~t as: textbooks, 
tradebooks, magazines, encyclopedias, dic-
tionaries, newspapers. 
2. Identifying and declaring likes and dislikes 
and purposes. 
____________ , ___________ _ 
8Russell G. Stauffer, "Individualized and Group-Type 
Directed Reading Instruction," Winston Consultant Bulletin 
(Washington, D. C., 1960), 6. 
6 
• Searching persistently for answers and being 
resourceful. 
Distinguishing between reading just for fun 
and reading to learn. 
Reading extensively and intensively. 
Acquiring concepts through the use of context 
clues, a glossary, and a dictionary. 
~xtending and refining concepts by means of 
ncyclopedias, textbooks, periodicals, pic-
ures, films and consul ting specialists. 
ssembling and organizing information for oral 
ld written reports. 
eping records. 
lng word-attack skills when dealing with 
;erial in which the vocabulary and concept 
·den are not controlled as they are in a 
ic reader. 
·ing how and when to share ideas learned. 
12. Learning how to listen attentively and to ask 
questions. 
13. Leisure to think and to reflect.9 
Many reading authorities agree that one of the big-::est jobs 
of teaching reading is to determine a child's interests, and to 
use these interests in developing a receptive attitude towards 
reading. Although Dr. Stauffer has listed many skills to be in-
eluded in an individualized reading program, Nancy Larrick 
/ 
states, " ••• the development of reading skills is only part 
of the total reading program. Equally important is the develop-
ment of interest in reading. 11 10 It appears accepted that this 
91.lli., 7. 
1 ONancy Larrick, "How Children Learn to Read, 11 National 
Education Association Journal, XLVII (March, 1958), 160. 
7 
goal is a primary one in an individualized program. 
The teaching of skills in an individualized approach is 
not accepted by all advocates of the program. Lyman Hunt, Jr., 
states that there are four major skill areas which need to be 
included in a daily program. These areas are: 
(1) sight recognition vocabulary 
(2) word study 
(3) oral reading fluency 
(4) silent reading efficiency11 
Mr. Hunt stresses that success is built on the first skill--
sight-recognition vocabulary being the foundation for the other 
three. He does not believe all skills must be taught during the 
reading period, however. For example, much of word study could 
be in connection with spelling when it fits naturally. 12 It 
happens too frequently that children are taught skills before 
they are ready for them. This appears to be a strength of in-
dividualized reading since many skills can be taught individually 
when the child's individual needs are recognized. However, it is 
obvious that a teacher must be familiar with all skill areas and 
varied successful methods of teaching them if they are to be in-
cluded on an individualized basis within an individualized pro-
gram. 
Librarians are an integral part of individualized reading. 
11 Lyman c. Hunt, Jr., "Indi viduallzed Reading-Teaching 
Skills," Education, LXXXI (May, 1961), 541. 
1 2Ibid. , 545. 
8 
Where available, the librarians work co-operatively with the 
teacher either by helping establish a varied room library or by 
being available to help individuals select books. In the past, 
librarians have been critical because children have learned how 
to read but have not learned to enjoy reading. 13 Individualized 
reading places a much greater emphasis on library services. The 
librarian works as a consultant, guide, and greatly needed source 
of supply to the teachers and children. 14 Librarians are pleased 
to see the spreading trend of individualized reading but they 
realize the importance of adequate materials.15 
Describing individualized reading appears to be endless 
because the vast amount of research available provides seemingly 
an abundance of material. These programs all seem to acquire 
some features in common. However the personality and qualifi-
cations of the teachers involved influences the operation pro-
cedures. It seems reasonable to assume that the definition 
previously quoted by May Lazar is widely accepted by reading 
experts. Also, the words self seeking, pacing, and selection, 
as originally stated by Dr. Olson, are frequently applied. In-
dividualized reading is built upon these ideas but assumes its 
own identity depending upon the group and teacher involved. A 
teacher may entitle her approach to reading as Individualized 
Reading or she may choose any of several names such as self-
1 ~arguerite P. Archer, "Individualized Reading: A Com-
mentary on Its Future," Library Journal, LXXXVIII (October, 
1 961 ) ' 3609. 
14rbi d. , 361 o. 
1 5rb id. 
9 
selected, self-pacing, personalized, or reading by invitation. 
Regardless of the label, Individualized Reading attempts to 
truly individualize instruction by generally letting children 
make their own selections and read at their own rate, and having 
a teacher work with individuals chiefly but also with groups or 
an entire class. It must be remembered that Individualized 
Reading is a basic program of teaching reading with its own 
method of organizing a class, materials, and individual children 
so that true objectives of a reading program are realized. 
History of Individualized Reading 
Contrary to public oDinion, the concept of meeting indi-
vidual needs is not new. For over three hundred years, teachers 
have been advised to adjust the curriculum to the individual. 
However, methods have been slow in incorporating these "words of 
wisdom. n16 Actually at the beginning of reading instruction, 
children were taught as individuals by either a scribe, priest, 
tutor, or member of the family.17 After mass education began, 
when there was only one teacher for seventy-five to three hundred 
students, monitors taught small groups of about nine, thereby 
still helping to individualize instruction. Prior to 1800 in-
dividual instruction was combined with drill, memorization, and 
severe discipline. 18 About 1840-1850 the trend was to teach 
16Nila Banton Smith, "Individualized Instruction: Concepts 
Old and New," Educat.1on, LXXXI (May, 1961), 527. 
17rbid. 
1 Bvera Slover, "Reading-Then and Now," Educational Forum, 
XXI (May, 1957), 413. 
10 
reading by word instead of letters. 19 The McGuffey Readers 
are credited with providing an impressive influence in reading 
in the middle 1800's. 20 They were the first to adapt interest-
ing reading material to the child. The books were a clearly 
defined series with one reader for each of six grades. Class 
grouping in terms of reeding level began.21 Not until the late 
1920 1 s and 1930's did attention shift to individual differences 
in reading, (in terms of Individualized Reading) and this was a 
short lived enthusiasm.22 Teachers returned to using three 
grouus. During the 1950's interest in Individualized Reading 
as it is known today grew tremendously.23 Harris reports that 
the editor of The Reading Teacher stated that more than half of 
the unsolicited articles he was receiving in 1960 were about 
Individualized Reading.24 Harris c on t i nu e s , " • • • the topic 
has become the subject of more heated discussion among readirg 
experts and curriculum specialists than any other issue related 
to reading. 025 However, Individualized Reading instruction to-
day differs from that program in practice in the 1920's. The 
earlier program was subject matter oriented; the child could 
progress as fast as he could finish his assignment. The present 
19Ibid., 415. 
2°smith, 527. 
21Ibid. 
22Ibid., 528. 
23Harris, 114. 
24Ibid. 
25rbid. 
1 1 
plan is child-psychology oriented utilizing the previously 
mentioned theory of Dr. Willard Olson--seeking, self-selection, 
and pacing. 26 
Thus, although the term Individualized Reading has been 
narrowed through definition and characteristics, it must be 
remembered that teachers from the very beginning have attempted 
to meet individual needs. As one author states, "Individualized 
Reading is a term which indirectly relates to individualized 
practices in the teaching of reading which down through the years 
have gone unlabled but have nonetheless been carried on by teach-
ers sensitive to children and how they learn. "27 
26smith, 529. 
271orene K. Fox and Constance McCullough, "Individualized 
Reading, 11 National Education Association Journal, XLVII (March, 
1958)' 1 62. 
II 
ORGANIZING INDIVIDUALIZED READING IN THE CLASSROOM 
The Teacher 
Prior to making a decision to inaugurate an Individualized 
Reading approach in her classroom, a teacher must make prepara-
tion. First of all, is the necessity of deciding if she, the 
teacher, can successfully plan this type of program. Not all 
teachers could use this program effectively. One asset would be 
an adequate knowledge of children's literature.28 The teacher 
herself should enjoy reading--this would make possible helping 
achieve one of the primary goals of any reading program: to de-
velop a spontaneous love for reading. 29 Because this type of 
class situation involves many activities going on simultaneously, 
the teacher should not require a rigid, strict classroom at-
mosphere. She will discover that individualizing reading is 
not an easier way to teach. In reality her class will require 
morR ~reparation and organization. This is very obvious in the 
following summarization of the tasks of the teacher in an Indi-
vidualized Reading Program as listed by Bond and Wagner: 
1. Know each child--his reading ability, instructional 
needs, and reading interests. 
28Archer, 3610. 
29Harri s, 11 5. 
1 2 
1 3 
2. Know the material--the difficulty of it, its back-
ground requirements, understandings assumed by 
authors, and sources of additional material. 
3. Know educational objective toward which she is 
striving--the curriculum and its requirements of 
the grade she is teaching, and the reading pro-
grams of each of the other grades.30 
Bond and Wagner go on to say, "The task of the teacher is that 
of bringing books, curriculum, and the child together in a 
realistic fashion. She builds backgrounds where needed. She 
anticipates difficulties and gives needed instruction. She 
teaches the child to read, and as she does, she has adjustments 
to make for all books, for all outcomes and for all children. 11 31 
There are some who have the mistaken theory that indiv1d-
ualized reading may be taught only by gifted teachers in sma.11 
classes. They feel that weak teachers ignore thP teaching of 
nhoni c skills and lead to pupil boredo111 in a poorly organized 
pro~r~m.32 No basal series method agrees on the sequence of 
instruction of skills; therefore, a teacher is free to or~anize 
these areas to best meet the needs of her class. It is necessary, 
ho-<'i"Ver, for the teacher to check the pupils' progress in the 
sktlls as the year progresses. If she lacks training to for»u-
late her own goals and sequence, she may refer to a basal resder 
for su~gestions.33 However, she can overcome the lack of flsxi-
30Guy L. Bond and Eva Bond Wagner, Child Growth in Read.ing 
(Chicago: Lyons and Garahan, 1955), 167. 
3l ill.!!· , 1 68. 
32John D. Turner, "A Stranger Looks at Reading Instruc-
tion," Education, LXXXI (May, 1961), 550. 
33Archer, 3611. 
14 
bility prevalent in the basal series system.34 The teacher 
needs to be aware of different systems of phonic instruction. 
She also should be acquainted with many ways to help children 
with word recognition. Mr. Hunt lists seven common ways to do 
this, and he suggests combining several to fit each child's 
needs: 
( 1 ) 
(2) 
( 3) 
(4) 
( 5) 
(6) 
( 7) 
Word form with pronunciation. Ordinary con-
sideration is given to the word form, its pro-
nunciation, and, if needed, its meaning. 
Visual scrutiny. The child is asked to exer-
cise extreme effort to study word appearance 
visually and to construct mental images of 
word forms. 
Contextual meaning. ~ords are recognized 
through their stress on meaning. 
Word structure. Attention is paid to changes 
in word forms which result from adding begin-
nings and endings, or from combining words. 
Configuration or outline. Notice is given to 
lengths, shapes, and outlines of word forms. 
Relationship or letter-sound blend phonics. 
Syllables. Studying syllables as subparts of 
word forms.35 
The teacher also needs to be aware of each child's accumulation 
of sight vocabulary. She should sense the importance of balance 
in all of these areas and be able to teach them individually. 
It is important that the teacher be able to co-operate 
successfully with all individuals involved with the reading pro-
gram. This includes the librarian(school and public), parents, 
principal, and other administrators.36 In the Individualized 
34Hunt, 543. 
35Ibid., 544-545. 
36Lois Smith and Jane Becher, "Self-Selection with Inter-
mediate Children, 11 The Reading Teacher, (November, 1960), 88. 
15 
Program the teacher's role is very i.mportant.37 11 She must plan 
carefully, budget her time, keep adequate records, evaluate her 
procedures, be flexible, resourceful, and creative."38 As has 
been noted, she will need to be more aware of skills and must 
know how to combine skills instruction with free-selection mater-
ial. 
As the previously mentioned characteristics of the teacher 
of an individualized reading program are rather general, they 
will become more specific as this chapter progresses. The teach-
er is the most important element in achieving success in this 
type of program, and her role is increasingly realized as other 
aspects of organizing the program are discussed. 
Conferences 
Once a teacher feels capable and willing to proceed with 
an Individualized Reading Program the next step is to discuss the 
plan with the administration, either the superintendent of schools 
or the principal, because they are responsible for the schools' 
curriculum.39 After the decision has been approved, it is wise 
to discuss the plan with parents of the students who will be in-
volved. 40 When parents are aware of the purposes and organiza-
37May Lazar, "Individualized Reading: A Program of Seeking, 
Self-Selection, and Pacing," quoted in Jeannette Veatch, Individ-
ualizing !our Reading Program (New York: Putman's Sons, 1959), 198. 
38Ibid. 
39veatch, 37. 
40Ibid. 
16 
tion of a plan, there is less possibility of disagreement and 
opposition. After these steps have been completed, the teacher 
is ready to begin planning within the classroom. 
Classroom Physical Needs 
The most obvious need of a classroom for teaching reading 
via the individualized approach is that of books. The teacher 
must have a sufficient supply of materials available for her 
class. These books should be by good authors; they should be of 
varying difficulty; and they should encompass all areas of infor-
mation. 41 Veatch suggests that a teacher secure books below 
the achievement level of the slowest readers and a grade or two 
above the highest level. This range may be six to seven grades.42 
A teacher can secure these books from a wide variety of sources. 
She can enlist aid of the libraries--school, public, and state. 
She can obtain help of students in bringing books from home or 
friends. She can ask for book samples which principals and su-
perintendents often reeei ve. 43 After "begging or borrowing" as 
many books as possible, both Harris and Veatch agree that three 
44 ,'.J_5 books for every child in class is a minimum requirement. ' 
It is much preferred to have a better supply. 
41 Allaire Stuart, "Individualized Reading, 11 Elementary 
English, XXIX (March, 1962), 256. 
42veatch, 41. 
43Ibid., 42. 
44Ibid., 41. 
45 Harris, 117. 
17 
The class size seems to be a subject of disagreement • 
.Although it seems advisable for the class to be as small as 
possible, t.eachP_ri:~ bave been successful in handling forty pu-
pils using this approach. However, Harris believes the class 
should be less than twenty-five, while Dr. Veatch believes the 
program can be successful with forty or more.46 
The arrangement of classroom furniture is not a problem. 
However, Dr. Veatch suggests possibilities for providing the 
most successful plan. 47 First of all, books should be in a con-
venient location, either on long shelves or a big table, so 
that children can select a book without disturbing the rest of 
their classmates. The teacher needs a secluded area where she 
can maintain view of the class but can conduct a private confer-
ence with a child. It seems recommended that a chair be located 
beside the teacher because "Children respond better when they 
are alongside, not opposite their teacher. 11 48 These suggestions 
help to create the desired atmosphere for a reading program. 
The length of the reading class will probably need to be 
decided. Most authors agree the period will be longer than 
reading classes using a basal reader approach. However, the ex-
act length depends upon the age of the group. The period does 
not need to be a single block of time but cou.ld be divided up 
46 6 Ibid. , 11 • 
47veatch, 43. 
48Ibid. 
-----------------
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through the day. Both Veatch and Harris suggest that the class 
will be from one to two hours long. 19,50 This is a decision 
the teacher will need to make considering the maturity and size 
of her ,q;roup. 
Introducing the Program 
The preliminary steps previously discussed have been con-
cerned with the planning required by the teacher prior to in-
augurating this program within her classroom. Just as important 
is the transition period for the student as the Individualized 
Program is incorporated in the reading class. Because it is 
essential for this reading period to run smoothly, the children 
need to know: (1) how and when to get a book, (2) how to keep 
records, and (3) how to find meanings of unknown words.51 The 
teacher may decide to shift a whole classroom at a time, or she 
may choose to begin with only one group. 
After establishing methods of independent book selection, 
it is also necessary to explain acceptable independent activi-
ties which could be related to materials read. These activities 
would be varied and challenging. However, all authorities do 
not agree on the importance of them. Harris states that they 
are unnecessary after the third grade. 52 Maida Sharpe seem-
49ill.1., 22. 
50Rarris, 116. 
51veatch, 45. 
52Rarris, 117. 
19 
1ngly disagrees, as she lists numerous possible activities for 
groups and individuals. 53 (Appendix, Table I) Veatch believes 
that seatwork is important because it is formulated according 
to the needs of the students, and thus contains the element of 
self determination.54 May Lazar, in listing the basic features 
of an Individualized Program, considered the child's simple re-
cords and reports an integral aspect of the entire program.55 
Thus it appears necessary for the teacher to formulate her own 
values of these independent activities depending upon age and 
ability of the pupils. It seems impossible to completely ig-
nore the responsibilities of the individual activities as will 
be noted in the topic on evaluation. 
Although few te8chers will organize a reading program 
the same way, it has been discovered that their procedures are 
similar in several respects. May Lazar lists the following 
similarities existing in fifty classes she studied: 
( 1 ) 
(2) 
(3) 
(4) 
Teachers generally gave some directions to 
the class as a whole. 
A time was given when all children read in-
dependently from self-selected material. 
Teachers held "conferences" or sessions 
with individual children or with a smal 1 
group. 
Teachers kept records of children's abili-
ties, needs, and interests. 
53Maida Wood Sharpe, "Individualized Reading: Follow-up 
Activities," Elementary English, XXXVI (January, 1959), 21. 
54veatch, 24. 
55Lazar quoted by Boutwell, 28. 
(5) 
(6) 
20 
The children kept simple records and 
reports of their readings. 
There was class or group d~scussion 
or sharing of books read.5 
Evalua:tion 
The individual conference is a vital aspect of evalua-
tion in the Individualized Reading J?rogram. Through the con-
ference the teacher can check three reading skills: (1) the 
pupil's understanding of and reaction to the chosen piece of 
material, (2) pupil's ability to deal with the mechanics of 
reading, and (3) pupil's ability to read orally.57 As the 
teacher notices the progress or weaknesses in these skills she 
should record these observations in a form convenient to her.58 
Also, after the conference, the teacher should note assign-
ments made, book or pages read, and any unusually emphatic re-
action, such as, "I just love horse storiesl"59(Appendix II and 
III) The teacher should keep some form of cumulative record 
for each child. 60(Appendix II, III, IV, V, VI) 
These individual conferences offer the teacher a valu-
able insight into each child's abilities, difficulties, and 
56Lazar quoted in Veatch, 198. 
57veatch, 51. 
581!21.£., 55. 
59Ibid., 56. 
60Harris, 117. 
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needs. It makes it necessary for the teacher to keep her 
"eyes and ears open. 11 61 The child's reading program is truly 
individualized through this personal contact with the teacher 
at regular intervals. 
Other forms of evaluation are available to the teacher 
also. Achievement tests provide objective data to substantiate 
her opinions and observations. The teacher can make use of 
various testing methods, such as having the child read portions 
of graded basal texts or vocabulary lists.62 Any method which 
further expands the teacher's knowledge and understanding of 
the difficulties encountered by the child provides a form of 
evaluation. 
The individual conferences may vary in frequency and 
length, depending upon time allotment and class size. Harris 
suggests about ten minutes per child, making it possible to get 
around the class once every three or four days.63 Veatch pro-
vides only five minutes for a conference, but she also includes 
a planned sharing period for the class. 64 Allaire Stuart does 
not set a time limit for the conference but stresses that the 
teacher should contact every student at least once a week. 65 
61 Arthur I. Gates, "Improvements in Reading Possible in 
the Near Future," The Reading Teacher, (December, 1958), 85. 
62veatch, 55. 
63Harris, 117. 
64veatch, 22. 
65stuart, 258. 
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Scheduling these conferences is a matter of choice. Some 
teachers post schedules on a bulletin board so that each child 
is aware of his time. Others allow children to volunteer; how-
ever, by using this approach, some children come less often.66 
Some teachers had conferences in designated places. Others 
occur as the teacher moves around the room. There is no pre-
cise pattern or set of rules which a teacher must follow.67 
Besides the teacher's evaluation, the child is encouraged 
to evaluate his own performance.68 Children's records can be 
brief and varied.(Appendix VII) Dr. Veatch recommends that a 
child not be made to feel he is being punished for reading a 
book; therefore, the records kept should not be too com~li­
cated. 69 
The children's records could show various factors con-
cerning their reading such as names of books read, time spent 
reading, books completed, unknown words and definitions, and 
opinions of books. Children's records need not be maintained 
strictlv for their own use. They could consist of a class file 
for references. Book reports coQld be bound to provide basis 
for selection for other children. It is sometimes left to the 
student as to the type of record keeping he prefers. Often 
when children help plan the activity the interest is maintained 
66Harris, 117. 
671azar quoted in Veatch, 198. 
68Harris, 118. 
69veatch, 56. 
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and a sense of responsibility is present. Although children's 
records are important, it must be remembered, they can create 
a dislike for reading class if the records are too cumbersome. 
These records should be checked periodically by the teacher.70 
This could be done either at an individual conference period 
or by collecting an entire class' records. 
Grouping 
The term "Individualized" see!Ils to imply that all work is 
done on an individual basis. This is not true. However, the 
basis for grouping is different than in the basal reader pro-
gram. One of the prime characteristics previously mentioned 
was, "Groups organized for other than the reasons of ability 
or proficiency in reading. 11 71 Therefore, grouping does occur 
but it is usually of a short duration and to serve a specific 
immediate purpose.72 As soon as the group has accomplished its 
goal, it is disbanded and others formed when similar needs are 
noticed among the class.73 
The teacher becomes aware of the needs of each individual 
through the private conferences. After noting these weaknesses, 
she can formulate a group with common needs, such as practice 
70veatch, 57. 
71fili., p.IX. 
72rbid., 23. 
73Nania, 13. 
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in some aspect of word recognition or phonic skill. This 
need for group activities is especially noticable in slower 
children who often benefit from group work.74 These slower 
children sometimes seem to need the confidence of other mem-
bers of a group and profit more from intensive instruction.75 
Another advocate of group activities is Schonell who states, 
11 
.children learning to read seem to make greater progress 
when in a group, even if the group is sma11. 11 76 Thus it seems 
the individualized approach adjusts in another way of meeting 
individual needs, that of supplying the needed group activi-
ties for those children who will benefit. Grouping itself is 
then a. method of in di viduali zing instruction. 
Teachers form groups which are short term such as mutual 
interests, sociograms, or jobs to be done. There is no emphasis 
on ability within these groups although children are probably 
aware of these differences. Some teachers balance the groups 
with children of varying abilities. The important factor is 
the flexibility and purpose of these groups. 
This chapter has discussed the actual plan of an Individu-
alized Reading Program. Because of the abundant literature 
available on this subject, it is not practical or possible to 
74Tess Gurney, "My Individualized Reading Program" 
Elementary English, XXXII (March, 1956), 336. 
75!.QM.. 
76Fred J. Schonell, The Psychology ~ Teaching of Read-
1.ng (4th ed.rev.; New York: Philosophical Library Publishers, 
1961), 114. 
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include all aspects in action. Those ideas which seem to be 
well accepted and used have been mentioned. An interested 
person could investigate other avenues of possibility for each 
topic. Dr. Veatch's book provides many examples of Individuali.zed 
Reading programs in action, and of'fers many possibilities for 
variety within organization. 
III 
REVIEW OF RESEARCH LITERATURE 
The abundance of literature available provides many opin-
ions of the Individualized Reading Progra.m. Many recognized 
reading authorities have expressed themselves, and hundreds of 
teachers have experimented, thereby contributing to the growth 
or absence of growth of Individualized Reading in their own com-
munity. The purpose of this chapter is to present various.views 
held by proponents and critics of Individualized Reading. 
Proponents' Views 
One of the most often stated arguments in favor of Individu-
allzed Reading is that which emphasizes attitudes developed by 
the children. It is said that the children develop more enthu-
siasm for reading and read much more widely.77 Actually, develop-
ing this interest in reading is just as important an aspect of 
the total program as is the development of reading skills.78 
However, it is difficult to measure a child's reaction to reading 
experiences and thus there is no evidence to support this claim 
other than those opinions stated by children themselves. 79 
77Harris, 119. 
78Larrick, 160. 
79Archer, 3610. 
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Children do not read "for a grade" or a red star. They read 
a book because they want to and reading becomes its own reward.80 
Another advantage of this program is that which recognizes 
that children develop at different rates in reading. Not all 
are ready to be taught the same skill at the same time, and in 
this approach a child is taught a particular skill only when 
the need for it arises.81 Dr. Veatch contends that "· •• ac-
quiring skills only as needed assures their normal development."82 
The pupil-teacher conference is another important strength 
of Individualized Reading. 83 When conducted correctly, it can 
provide much motivation and does not publicly stignatize the 
slow learner. The close personal contact with the teacher 
serves the child's psychological needs. 84 He may attain more 
satisfaction and independence because he realizes his teacher 
is interested in him as a person. Children themselves profess 
to enjoy the conferences and may plead for more. 85 
Another merit of the program is the formation of groups 
which are disbanded when they are no longer needed.86 These 
groups do not label a child because his association is short-
term in relation to his needs. 
80veatch, 33. 
81Nania, 14. 
82veatch, 31. 
83Gates, 85. 
84veatch, 29. 
85Ruth Crossley and Mildred McKniley, "Individualized Read-
ing Program, 11 Elementary English, XXXVI (January, 1959), 16. 
86Nania, 14. 
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There are many other advantages listed by proponents of 
Individualized Reading. Following is a summary of the more 
frequently stated reasons as composed by Nania: 
1. Individualized Reading is stimulating to 
teachers because they are not required to 
listen to the same material over and over. 
2. It is not necessary to separate for re-
medial instruction. 
3. A more permissive atmosphere for learning 
exists. 
4. Children learn to use books of all types 
for projects. 
5. There is a possible integration with lan-
guage arts. 
6. Teachers must assume the responsibility 
for teaching skills rather than relying on 
manuals and workbooks.87 
Other favorable comments frequently expressed are: 
1. Children become more skillful in self-selection of 
books.88 
2. Slower students develop confidence in reading. 89 
3. The gifted child progresses at his own pace and the slow 
reader is not stigmatized. 90 
4. The teacher must learn to understand each individual 
child. 91 
5. The controlled vocabulary in basal readers limits the 
87l.Q.1.9.. 
88Mary Ann Daniels, "You Can Individualize Your Reading 
Program, Too, 11 Elementary English, XXXIII (November, 1956), 446. 
B9rtid. 
9°vea tch, 28. 
91Gates, 85. 
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words a child can learn. Individualized Reading does not do 
this.92 
6. Children do as well on tests as children participating 
in other types of reading programs.93 
Critics' Views 
For almost every positive aspect of Individualized Reading, 
critics can supply the negative viewpoint. For example, one 
strength of Individualized Reading is the self selection of 
books by the students themselves. Nania lists this also as its 
greatest weakness. It is not probable that all children will 
assume the responsibility of getting the right material, and it 
is almost impossible for the teacher to personally check each 
child's choice. Even the limited time for the conference is not 
amule for checking comprehension if the teacher could be fa~51.iar 
with all materials.94 
The oxpPnse of supplying a classroom with sufficient 
materials is a frequent obstacle also. 95 If a library were a-
vailable in the building, part of this criticism could be ans-
wered; however, few buildings have adequately stocked libr~rlen 
wr.J. eh would suffice for this purpose. 
920harles C. Walcutt(ed.), Tomorrow's Illiterates: The 
State of Reading Instruction Today (Boston: Little, Brown-arid 
Company; 1961 ) , 1 b. 
You," 
93B. Hosteller, "What Do~)S Irid:i.vidualized Reading Mean to 
Elementary English, XXXIX (March, 1961), 263. 
94Nania, 1 5. 
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Individualized Reading ~llows no opportunity for readi-
ness or preparation for a story. There is no chance to explain 
new words and concepts. 96 The emphasis is on quantity and qual i-
i ty of books instead of the skills acquired.97 
Although the individual conferences are a strong point, 
they are also subject to criticism. Nania sug~ests that it is 
impossible to schedule enough conferences per day. 98 Some 
children may feel neglected and develop negative attitudes 
toward reading. 
The teaching of skills is not organized. For exa:nple, a 
child is taught phonetic principles only when the need arises. 
It is possible that the teacher may miss finding skill areas in 
which help is needed, and, if she does find them, she may need 
more than five or ten minutes to teach them adequately.99 
There are many other disadvantages voiced by critics. 
Nania has summarized them as follows: 
1. There is too much bookkeeping for teacher and 
pupils. 
2. Children miss social advantage of continued 
group work. 
3. Proper methods are not used to verify results 
of reading growth. 
4. There is no way to control vocabulary.100 
96illQ.. 
97Harris, 118. 
98Nania, 1 5. 
99rb1a. 
100Ibid. 
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Experimental Studies 
Throughout the United States many teachers and admini-
strators have explored the areas of Individualized Reading. 
Most reports of these experiments have provided a strong basis 
for establishing Individualized Reading in place of the Basal 
Series method.(Perhaps this can be explained by absence of 
articles by teachers who were not successful in the program. 
If a person has poor results, it seems reasonable he will not be 
anxious to publicize it.) 
Ruth Greenman and Sharon Kapilean described a program 
fr.:im third and fourth grades. Their evaluation of the progrem 
recommended having smaller classes to help remove the feeling 
of pressure caused by insufficient time. They summarized their 
results as follows: 
1. Average gain in reading ability made. 
2. Test patterns show higher degree of accuracy 
at the end of year. 
3. Wide range of reading interests. 
4. Wide ran~e of scores indicated no child was 
held back. 
5. Development of increase in comprehension. 
6. Great retention of skills and vocabulary. 
7. Children enjoyed the program.101 
Mary Ann Daniels, after one year of an Individualized 
Reading Program, reported similar comments. 102 However, she 
also stresses the advantages enjoyed by weaker students who 
devsloped confidence in reading. She emphasized that the tesch-
101Ruth Greenman and Sharon Kapilian, ttindividual Reading 
in Third and Fourth Grades, tt Elementary English 1 XXXVI (April, 
1959)' 236. 
102Daniels, 446. 
_...,..;ners. 
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el and ability of each child. 
bed her Reading Program, which she pro-
in tages. 103 However, she admitted the 
though it provides exhilarating and 
children and teacher. In contrast 
that slower children seem to need 
bers of the group as they work on 
)netic practice, and thought-provok-
research on Individualized Reading 
lusions: 
ading approach can be 
~der certain circum-
-~ug of Individualized 
~~ires especially competent 
3. The less capable pupils are less likely to 
achieve success in an individualized situa-
tion. 
4. Children read more bool·rn under plan of self-
selection with individualized instruction. 
5. Personal conferences between the pupil and 
teacher is of particular value. 
6. Individualized Reading does not allow ade-
quate time for setting of thought provoking 
purposes for reading nor introduction of new 
words. 
7. Lack of planned sequential skills program 
makes teachers uneasy about a wholly indi-
vidualized organization. 
8. Teachers using wholly individualized approach 
are constantly pressed for time t~04rovide 
the conferences most pupils need. 
---------------------------------------·-·-
103Gurney, 336. 
104Harry W. Sartain, "Research on Individualized Reading," 
Education, LXXXI (May, 1961), 579. 
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Reading authorities themselves have as yet reached no 
agreement concerning success of the individualized approach. 
The material available only seems to indicate that sufficient 
research data is not yet available to justify changing from a 
traditional approach to individualized approa~h. 1 05 Labora-
tory conditions with controlled conditions are necessary to 
provide valid data which could help formulate reasonable con-
clusions. 
105Yvonne M. Lofthouse, "Individualized Readins: Signifi-
cant Research, ttThe Reading Teacher (September, 1962), 37. 
IV 
SUMMARY 
Individualized Reading has acquired many meanings, but 
three phrases most often attributed to it are seeking, self-
selection, and pacing. These terms have been incorporated into 
the definition of Individualized Reading in the past decade, 
but reading has been individualized since the beginning of 
reading instruction, and it is not a new method of teaching. 
The process of organizing an Individualized Reading Pro-
gram in a class involves many considerations. It requires 
careful planning by the teacher. First of all, the teacher 
must evaluate her own qualities to determine if she could be 
successful with this type of plan. Next she should inform ad-
ministrators and parents of her procedures. A third step could 
be to s.rrange the classroom situation for an effective pro-
gram. After these preliminaries she must plan to introduce the 
program to her class, either to one group within the class or 
to the class as a whole. A ftnal step is to prepare for evalu-
ation, both by the student and teacher. This includes compil-
ing effective records. A teacher will also want to consider 
possibilities for ~rouping and plan to organize such groups as 
the need arises. 
Many reading authorities have expressed opinions about 
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Individualized Reading. Some have presented strong arguments 
in favor of such a plan, while others have been opposed to the 
suggestions. Still others seem neutral, recognizing the ef-
fectiveness of Individualized Reading and at the same time being 
aware of the weaknesses. 
v 
CONCLUSION 
Upon completing a study of an abundance of research con-
cerning Individualized Reading, the first reaction is to be 
completely in favor with most aspects. However, upon closer 
inspection it must be realized that most of the literature 
available is written in favor of such a plan, and the authors 
write in such glowing terms it is difficult to question their 
statements. It must be acknowledged that Individualized Read-
ing does accomplish what any successful approach must--it gives 
a genuine desire to read. However, it is difficult to be con-
vinced that this plan of teaching reading is the right answer 
for every teacher. It seems more reasonable that a reading 
program needs a comprehensive and sequential skill approach 
such as is taught by the basal readers, as well as aspects of 
the Individualized plan. Perhaps a combination of the two could 
offer the advantages of both. This opinion appears to be in 
agreement with Harris who states: 
"· •• Individualized Reading is going to find its 
permanent place in reading methodology as an im-
portant and valuable part of a total program which 
will also include a systematic, sequential instruc-
tion. A combination of whole class activities, 
group reading, and individualized reading is more 
likely to be able to achieve all the varied objec-
tives of reading instruction than can be attained 
by using just one of them."106 
1 06Harri s, 1 20 
36 
Appendix I 
FOLLOW•UP ACTIVITIES 
I. Fictional Stories 
A. Recording 
1. Record titles, dates, pages 
2. Beginning book report-title, author, publisher, 
important characters; more capable tell why 
they read book 
3. If book contains several stories, list some 
B. Illustrating 
1. Main characters 
2. Pictures of main events in sequence 
3. Most exciting events or best liked 
4. Book jacket for story 
5. Diorama of favorite part 
6. Miniature stage setting for exciting scene 
c. Committee Work 
1. Dramatize part of story 
2. Prepare parts to identify characters in story 
3. Make list of questions to ask others who have 
read story. 
4. Prepare answers to such questions. 
5. Report on books or stories relating to unit 
studies sections of basal readers. 
6. Arrange book displays: 
"Our Favorite Bookstt 
"New and Old Books" (etc.) 
7. Classify book lists according to subjects 
D. Oral Reporting-Audience Situations 
1. Show illustration and tell about it. 
2. Prepare interesting part of story to read, 
tell why liked it. 
3. Decide if story could be true--could not be; 
Choose sections of story to read orally to 
prove decision. 
4. Interview adults concerning author; report 
orally. 
5. Tell portion of story; predict how it might end 
or make up different ending 
E. Written Activities 
1. ~rite title or sentence for illustration. 
2. Write sentence which tells of author's illustrations 
3. Make list of unusual or difficult words 
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4. Write something about author 
5. Write answers to blackboard or mimeographed 
questions prepared by teacher, group, or com-
mittee 
6. Creative writing: original poems, plays, 
stories, essays, illustrate 
7. Select important news and write a summary for 
class or school newspaper 
8. Make bibliography--organize for mutual interests 
II. Factual Interests 
A. Recording 
1. Make a record of what was done to follow directions 
of simple experiment 
2. Keep records of temperatures, weights, measures 
3. Title and pages where directions were found 
B. Research 
1. To identify collections such as shells, stamps 
2. Make scrapbooks of pictures of collections--
pets, animals, science 
3. Find picture words to illustrate each letter of 
alphabet; find pictures to illustrate these words 
or draw own illustrations 
4. Find stories which will answer questions of group 
concerning social studies, science 
5. Before taking a trip, plan what to see, how to go, 
places of interest to visit 
C. Committee Work 
1. Groups work to find facts concerning interests 
2. Organizing and recording information and realia 
3. Organize bulletin board, book table, or collection 
4. Classify book lists according to subjects 
5. Illustrating time line, murals, experiments 
6. Compile bibliography for background of current news 
events, arrange display 
D. Oral Reporting--Make preparation for the following: 
1. Tell about simple experiments and results 
2. Report findings concerning group interests which 
have been learned through trips or interviews 
3. Tell about collections 
4. Report interesting facts found when reading about 
interests 
E. Written Activities 
1. Make lists of subject words: colors, foods, 
phrases of science, flowers, pets, etc. 
2. Make a picture dictionary illustrating picture or 
subject words 
3. Find answers to questions of group; list pages; 
make a bibliography, file for reference 
4. Record references to information found in library: 
pictures, junior encyclopedia, topical interests; 
include topic, pages, authorities, dates 
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5. Summarize information learned from charts, graphs, 
maps 
6. Compile bibliography of mutual interests; make 
3 by 5 card file for reference and expansion 
III. Study Skills 
A. Games 
1. Word Drill, such as "I know, I do not know" 
2. Bingo type games 
3. Following directions for word drill 
4. Matching words and pictures 
B. Committee Work on Study Teams 
1. Word analysis exercises 
2. Sight vocabulary practice 
3. Phrasing and expression in oral reading 
4. Help in speeding reading and skimming 
c. Oral--With Teacher 
1. Word analysis--structural, auditory, visual 
discrimination 
2. Work meanings--reminding children of own experiences 
which will help get new meanings and mental pictures 
and ideas 
3. Discuss special needs: prefixes, suffixes, unusual 
vowel sounds, rhyming words 
4. Working out group discussion standards 
D. Written Activities 
1. Make own study word cards 
2. Make list of unknown words, indicate location, 
check list with teacher 
3. Find words that look alike 
4. Find words that: 
Mean the same 
Mean opposite 
Are written the· same but have different meanings 
5. Find and illustrate picture words 
6. Choose a page in a story; make a list of all the 
words that begin with capitals; be able to tell why 
7. Organize scrapbooks showing words of 
--similar structure, beginnings and endings 
--rhyming characteristics107 
107Maida Wood Sharpe, nFollow-Up Activities," Elementary 
English, XXXVI {January, 1959), 21-24. 
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Appendix III 
Excerpts from First Grode 
Running Log of Mrs. Mory Bulclcen 
Baltimore Public Schools 
Date 
12/1 
(12/3)1 
12/7 
12/9 
12/lS 
12/16 
(12/21)1 
1/12 1 
1/11 
(1/21)1 
1/26 
(2/21, 2/-'1) 
2/16 
Date 
Mar. 8 
Mar. JO 
Name-Carl T. 
"Under the Sky" 
Assign: Carl suggested a picture of Alice, !erry• th~ pond and some squirrels 
With, on, little my (ed. missed words) 
"We Look and See" (home) Fine! 
"W~ Work and Play" (home) 
Ass1gn:-Draw a ring around little words 
-example, boats - a u s endings 
Assign: Illustrate 
Three big cookies 
Here is my yellow car 
Here we go in the big blue boat 
I see something in the sea 
"Guess Who" J /Primer . 
Not long after Carl had his new book he said 
"My book has 95 pages and I have already re~d 23 
of them." 
When Carl came in this morning, he read his book, 
came to me and said "May I read a story to the class?" 
He did! Splendidly. 
"New Fun With Dick and Jane" 
Carl read one group of stories. We decided to do 
this because the book is so long. Carl is eager to 
read to family. · 
library very pleased 
Fine-"At the Farm" 
Carl always has an extra book ready (ed. to read to 
teacher). He likes to ban something to take home. 
Carl t'ead a. story for opening exercises (fine) he also 
telected "My Little Green Story Book" 
I asked him why be chose it-he said "because I 
haven't read it yet--and I love to read." I must 
find more challenaina material for him. 
Name-Joel G. 
School and Play (difficult) 
Peter's Family 
Needed "is" "wants" . . . 
Read one story well. "I've been working and I hkc 1t, 
too." 
1 Dates child also read-comments omitted to save sra~e. 
109veatch, 233. 
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Appendix IV 
Sample1 Prolile Chart 
- - -------
.. 
·- ··-··-
.. -
-· Jlo~ik- Hook .. ,,,,,_ 
N,U\\C Rcmr1ie ll. "Anaiu" & the ~at" l>ate I'·''•: l>ull~ 111-24 
--- --· - -·----· ·-
--
Orai ~ I. Word bv word Re1ullns 
-- --· --- --!------ -- ----- -···---- I --~:...-~_ll_!l)l_!_'!!i! ____ ------- .... ---· 
-.,--- - --~. l.imitcd Shtht voc:abulury ~"~~y -· .. ·-
•• 
Lnckof conteitC"iUe~ 
b. L"c:kofeh<>-nk:lkiil11 ~-
-- r--··-c. Endin'1" 
·-
4. Substitution11 ~-~---
:'. Repetitions I 
---·-- - -
6. Omi55ions _.,..... 
·-· - -- --
7. Reversals V' 
-- -- -
8. Insertions 
--
,__ -
--
9. Speed 
·- -
10. Poor expres11ion v 
--
11. Poor enunciation 
- . 
12. Actual speechdefect 
--
13. Comprehension 
---
14. Hesitation IV 
15. Volume too loud 
---~ 
16. Volume too soft 
- --
17. Phrasing t/ 
---
- -- -
Silent 
I. Habits 
a. Pointing 
b. Vocalizations 
·-
c. Speed 
d. Short attention span Iv 
2. Lack of comprehension -
a. Getting the main idea 
b. Noting details 
I) stated - --·· 
2) implied -- ----- ·-· 
--c. Understanding concepts 
d. Makin1 inferences ·-· 
e. Followin1 directions 
3. Lack of word ttudy skills -
L \Jams book aids (lndu, etc.) -
b. Uun• reference m1terial -----· t-
I) localin1 information ------ ------- -·. 
J) 1ldmmin1 --· ---- -- -· ·-···- r· 
3) orunifin& facts ---- ··-·--··· 
Ullna diclionary aids --c. 
d. UliM aids --
--· 
Usccl ., MarilJD Zuctcr, 4lh pade, Farmin1dalc Schools, New y 0 1._. 
Caabed ... ae.d 
11 Oveatch, 232. 
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Appendix V 
SAMPLE OF TEACHERS' RECORDS 
I 
.. T•nt Scorf! I ~·~ 
I A·;,. 1.0. 
Dut~ Boole lnteresh Skills Needed 
Grc.•Jp ,,, lr.j: ,:,j.,.,; 
Auigr.mt:r!~ 
·' 
' ' i .. . 
I 
'---
- -
-
-
- -
-
-
tforr.e Reading Score 
J.g'! 1.0. 
Book Comments Special Work Needed Ge.-:.-! P-:.>·~ l:i":J'e Tc..-:la/~ ,_,,,,·: • ; I 
' 
1 
I 
t i 
I 
I 
I 
I 
! 
; 
I 
I 
' _)~- I >-
--
-- --
11 1 Veatch, 230. 
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.Appendix VI 
SAMPLE OF TEACHERS' RECORDS 
Nome 
BuLOk and Datt" Related Independent Work Optional Independent Work 
I 
-
-
-
-
-
- - --
-
. 
-
GROUP WORK 
: ~ ..... Children Assigned 
Future Work on 
1. Content 2. Children 
112Veatch, 231. 
I 
I 
I 
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Appendix VII 
SAMPLE OF CHILDREN'S RECORDS 
N,.,m• 
Book Title 
-
~-
(3 x 5 cord, one for each book) 
Nome 
Book 
Dotes 
Comments 
Recommendation 
Name 
Book ond Author 
----
-----------
113veatch, 235. 
Author 
-
.-
-
• 
Dates 
---
-~ 
I 
I 
I 
I 
Dotes Opinion of Bo-:.1! t 
j 
• 
tf 
~ 
~ 
~ 
~ 
Shoring Adiwity 
I 
I 
~ -~ 
BIBLIOGRAPHY 
Books 
Betts, Emmett Albert. Foundations of B.ea1~ng In~!±:'l:!.-2.!ion. 
New York: American Book Company, 194 • 
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